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Using federal, state, and local funds, the Work

Opportunity Center provides guidance, skill training, and supportive
services for the dropout and/or hard-core unemployed youth 16 to 21
years of age. This paper describes the social communications course

offered by the Center. Offering individual as well as group coverage,

the course includes independent study in psychology, government,

labor unions,

and human relations. Student interests and needs are

given primary attention. The course is designed to develop the
student's ability to think and interact with others in order to
achieve personal happiness and vocational adjustment. Related
materials are available as VT 011 518«VT 011 533 in this issuse. (BH)
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INTRODUCTION

In May 1966 the Minneapolis Public Schools received a Federal Grant

under section 4C (Research) of the Vocational Education Act of 1963, This

grant was provided to finance an educational endeavor designed to meet the
individual needs of the dropout and/or hard-core unemployed youth in the

16 through 21 year age group in terms of skill training, related information
and supportive services. )

Funds are also received from the Minnesota Department of Vocational

Education, Title III of the National Elementary and Secondary Education

Act, and the Minneapolis Public Schools. All certificated personnel at

the Work Opportunity Center must be vocationally certified under the

Minnesota State Plan for Vocational Education.

Tt was felt at the outset that if we were to deal effectively with

students in school, it would be necessary to help them deal with cheir
problems out of school. At the present time the WOC staff numbers fifty.
Included are personnel in guidance, work coordination, social work, research,
health, clerical, bullding maintenance, and administration.

Facilities are provided in the following areas: Business Education,

Communications (related), Creative Art, Drafting (related), Dry Cleaning,
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Electricity and Flectronics, Food Preparation and Service, Homemaking

F (clothing and interior decorating), Homemaking (personal improvement and
focds), Machine Tool Operation, Marketing and Merchandising (retail sales),

| Mathematics (related), Nurses Aide and Hospital Orderly, Offset Printing,

E Reading (remedial and developmental), Service Station Attendant and Light

Automotive Maintenance, Small Engine Maintenance and Repair, and Social

Communications (related). Brief descriptions of these instructional

areas appear in appendix A of this report.
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Because of a general and local need for workers in nearly all
occupations, the selection of technical course offerings wae based largsly
on kinds of ocoupations, i.e., those in which a worker has good opportu-
nities for advancement if he has the ability and desire to do so.

Because this report is concerned with the curriculum of a particular
instructional area, program descriptions of supportive services are not
ineluded. This information is available in the WOC Summary Report of
Activity and Research for the period May, 1966 to June, 1968.

The basic differences between instruction at the WOC and in conven-
tional schools are in the asstting and the approach.

The setting is a non-school type building with an informal, relaxed
atmosphere, Class size is small. No one is ever too busy to give a student
some of his time when the student needs it. The unique feature of our
"rules and regulations" is that they ars either functiomal or non-existant.
The Student Advisory Committee has a strong voice in determining the rule
structure at WOC and its implementation. A basic requirement is that a
student be enrolled in a technical area. Other than that, decisions are
made by students, with all the help they need or will accept from teachers,
counselors, social workers, work coordinators, clerical staff, and admin-
istration.

The approach focuses on the individual. His needs are paramount.,
Each student is accepted as he is. His level of achievement or performance
is determined, not assumed. He is taken from where he is and is assisted
as far as he will go in the shortest possible time. No instructor or
student is burdened with a standardized curriculum or a fixed set of
materials. Grades are not used. Content is broken down into small in-

structional units in order to provide continuing poeitive reinforcement

iv




and to minimize frustration. Succssses, however insignificant, are
emphasized. Instructors are sincere in their efforts with students for
two reasons: Ll. Teachser selection was based largely upcn the possession
of this characteristic of sincereity and, 2. An instructor without a
gincere approach would soon have an empty classroom, for the only "hold"
he has on his students are the relatlonships he can establish with them.
These positive relationshipes are not always easy to establish, in fact,
are not established at all in soms cases (we also have our dropouts).

A listing of techniques, materials, and metivational devices that
have been selectively utilized by WOC staff appear in Appendix B of
this report.

The results of this kind of an approach ars satisfying when &valuated
in terms of positive attitudinal changes over a period cf time. An out- g
standing example is the fact that in a school population where approximately |
one-fourth of the students are on probation or parole, and nearly all have
@f dropped out of the conventional school, thers has not been one discipline

problem in a classroom or training area.

| Floyd L. Anderson
] Curriculum Development Specialist
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STATEMENT OF OBJECTIVES

M

To develop in each student:

l.

2.

3.

b

Progress toward personal happiness.
An adjustment to the world of work.
The ability to think freely and critically,

A knowledge of our historiecal past as it relates to the
present,

Bagic communication skills.

A humanistic mind-set.




OBJECTIVE 1

To develop in sach student progress toward personal happiness.

A student achieving this objective will:

Gain an understanding of the dynamice of human adjustment.

Discuss individually and in small groups, various human problems
such as drug addiction, divorce, poverty, etc.

Establish a personal relationship with the teacher from the
standpoint of a friendly, interested student-adult relationship
avolding "clinical" involvement.

See in himself the need for professional help if indicated and
seek such help if needed. Hs will work with social workers,
public health personnel, and probation officers to solve his
problems,

Read and write about individuals who have overcome problems.

OBJECTIVE 2

To develop in each student an adjustment to the world of work.

A student achieving this objective will:

1.

2.

Study and understand the structure of a capitalistic economy.

Review selected job descriptions, noting qualifications, salary,
and job future.

Discuss job related.problems such as labor unions, appearance,
punctuality, stec.

-

Know and understand labor-management relationships.

Meet with work coordinators to locate suitable work and seek
thelr assistance in on-the~job adjustment.




OBJECTIVE 3

To develop in sach student the ablility to think freely and critically.

A student achieving this objective will:

1.

Be abls to effectively participate in small group discussion
which 1le open and fres.

Participate in organized debate on ressarched topics.
Look for false ideas and logic in specific publications.
Visit open forums.

Study both sides of controversial, current issues.
Write critical eessays defending stated positions.

View televielon programs and films where fres, open discusaion
is held.

Refute or support editorials in daily newspapsrs.

Write letters to the aditor and to government officials stating
& position regarding issuss.

CBJECTIVE 4

To develop in sach student a knowledgs of our historical past as it relates

to the present.

A student achieving this objective will:

1.

Relate and dlscuss periods or events in history to' current
problems through the uss of newspapers, telsvision, and other
sources of information.

Develop time lines and projest them into the futurs.

Sesk solutions to current problems through soclal actlon.

Study biographical sketches of people of historical importance.

3.
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To develop in sach student basic communication skills.

A student achieving this objective will:

1.

2.

Utllize programmed reading material such as ths EDL serles to
improve vocabulary, speed,and couprehension.

Work closely with the reading center if reading problems are
present.

Read in materials suited to his personal vocational interests
and reading level.

To develop in sach student & humanistic mind-sst.

A student achieving this objsctive will:

1.

2.

Asslst in developing classroom programs and procedures that are
meaningful to the student.

Participate in groups whers concern for sach individusl is
manifested.

Accept others as they are and respect them as individuals.

Work toward developing the attitude that peopls come first not
institutions.

Visit various institutions with the gosl of agssssing thelir

role in soclety and discuss waye that they might better serve
peopls.




ATTAINMENT OF OBJECTIVES

Firet, it is assumed that, like we are, our students are ssarching
for perscnal happiness. Many Work Oppertunity Center students coms from
environments where undesirable famlly conditicne tend to produce little
of the sense of well being that they need. Broken homes, alocholiam,
mismansgement, drug addiction, quarrelling, ste., all tend to produce an
atmosphere that is unhappy. Consequently the first objective is the
establishment of friendly, helpful relationshipes between students and
instructor. Much positive reinforcement is given in order to instill
feelings of perscnal worth in sach student. They need as much success
as they can poesibly get because many of their negative reactions are
clearly defenses against thelr sense of worthlessness.

To help attain personal happiness, then, we maks the classroom s
friendly, cheerful place where the student may come to work and relax.
The papsrback books, modern posters, loungs furniture, and small group
working areas lend to the informal, frisndly stmosphers.

Students are rewarded for attendance through ths use of goupons
redssmable for dry cleaning, food, and automotive service. ALl written
work le carefully checked. Positlve comments are made. Every piece of
work has merit and this is so indicated to the student.

Short term goals are stressed. Statements such as "You have almost
sarned a credit. Kesp up the good work," and "Yfou are one~third of the
way through the course," give hope to students who have experienced
continual fallure in the past.

Seldom if ever doss the instructor react negatively. Continuing
guidance is offered in a rather non-directive sstting. Several hundred

5,




individual "talk sessions" based on school work and problems have been
held. No attempt at therapy is made, rather, the emphasis is placed upon
the development of a friendly atmosphers.

Second, many of the unite in the Related Social Communications course
deal with the "world of work" in a free enterprise system. A list of
these units would includs toples like getting a job, keeping a job, taxes,
unions, corporations, problems on the job, stc.

The instructor cooperates with the work coordinators whersver possible
in assisting students who are employsd. Applications ars complsted, rec-
ommendatlions are written, and suitable drese and grooming ars encouraged.

Some students who have a vital vocatlonal intersest are allowed to
work in units dealing with thelr partlcular field. For instance a ssrvice
station student may study safety features of the newsr model automobiles
such as devices to control air pollution caused by the intsrnal cembustien
englne. In this way many students wilth strong vocatlonal interests are
able to utllize social studiss to further their trade knowledge.

Hopefully, most of our students will become workers in our socciety.
The instructor fesls strongly that informed, concerned workers are better
workers. They should understend various forms of government and be awars
of the differences in varlious sconomlc systems. Ths student should learnm
the fabrlec of the work-a-day world. He must know what he must do to
successliully esarn his way wilthin our system.

Third, it is emphasized to each studsnt that when a persén takes the
time and ensrgy to write, he very often has & dsep personal purposs which
he extoles through his writing. Conesquently, much of the written material
that we ars all sxposed tc reflects the writer's personal blas. Our
goclety needs doubting, oritical citizens who will not gullibly accept as
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truth every bit of information they read Just because it is in print,

The Related Social Communications Course, then, has as g prims'obs |
Jective to produce doubting students who will read widely on a variety of
current subjects in order that they may be able to act and vots intel-
ligently and have some voice in governing their destiny. To this end a
variety of activities are organized.

Small group discussions are held which are pupll centered. The topics
may range from LSD to the police. Open and free discussion is encouraged
and all ldeas are respected. A4 discussicn on police actions and reactions
in Chicago may have strong advocates on both sides.

Telsvision, the daily paper, radio, audlo-tapes, are all utilized to
keep the student informed. He is asksd many times to critize a particular
stand or idea. Paperback books are provided which present both sides of

controversial questions. Provocative magazines such as the Saturday Review

are used to present the thinking of lsaders in various fislds.

Students then, are encouraged to gather information from a variety of
sources and base decisions on an objective appraisal of that information.

Fourth, the instructor fesls that today, now, is the time of importance.
Each student's attention is foecused on a world that is saturated with vital
current problems such as: pollution, war, social strife, hunger, despotism,
poverty, and clashes of cultures.

Many students see little valus in the study of the Civil War, The

World Wars, Napolson, the Egyptians, etc. The instructor Pesls that man

e

muet study hls history to realime hle mistakes and his successes in order
to mors economlcally solvs current problems., It is in this light that

American and World history ls presented in this course.

Fifth, it is emphasized that this is & viewing, reading, and listening
7.




world., Television and radlo networks transmit vital information and broad-
cast events as they happen. Paperbacks nave made the accumulated knowledge
of the past avallable to all. Students recelve credit for viewlng or
listening and discuseing news programs, panel shows, documsntary presen-
tatione, etc, They must be abls to listen, but they must alsc be abls to
read. The instructor works clossly with the reading center in an attempt
to diagnoss and treat disabled readers and to help further the development
of gkilled readers.

Working with the reading center, sach student 1s given a short reading
test when he snters to determine his reading level. He is then given ma-
terials that are nelther too sasy or toc hard. Pesriodically, his rsading
program ls assessed, but pever is he placed in material that ls inappro-
priate to his reading ability. Frequently, studente with reading problems
are assisted both in the reading clinic and sccial studles classroom.

Paperbacks and periodicals are considered sxpendable materials. Many
have bsen distributed to students, No attempt is made to stifle their
intersst as the books are fres. Materilals for different reading levels
are maintained from grads one through the graduate levsl.

Objectlve five should probably bs placed first as reading is the basic
Bklll necessary to realize all other objectives, Reading is the basis of
the course and every sffort is mads to improve reading skills.

Sixth, it is pointed out through study and discussions on recent space
asotivities that we are of ons, rather insignificant planet in the universse.
Weapons development has procsedsd to & point whers it is obvious that all
of manktind may live or dle together as we sess fit.

Man's entire history, though, le a record of concern for institutlons

Our country, our govermment, our company, my homs, my school, our army,

8.




my church, are sxamples of the institutional mind-set. And, too, it has
been man's legacy to place emphasis upon the institution - not the value
of the people comprising the institution. Armies with few exceptions show
a disregard for humen lifs, corporations forget the poverty stricken. If
the human race is to survive in this one world then concern for peeple -
not institutions must be paramount.

The world must change from an institutlonal mind-set to a human mind-
set., The courss attempts to do this by accenting the innate and cultural
differences of the individual. Concern for the welfars of ths student
ls placed before the competition of institutional trivia and paperwork.

Each student is accepted as he is and where he is. He is allowed to proceed
at his own spsed. Fach day as the student enters he is greeted by his first
name. All of his work is reviewsd and recognlzed.

Many of our students are so obsessed with institutional trivia that
vhey have lost track of the meaning of school - namely learning. Paper is

never put befors peopls in this courss.

9.




INSTRUCTIONAL TOPIGS

Following is a representative sampling of the kinds of unite that
are presented to studente. Upon entering the course the student, with
the instructor, works out a unlt whish interests him. In-depth study
is encouragsd.

L. Viet Nam

2. Air Pollution

« Raclal Prejudice

. Napoleon

+ Current Hvents

« Malcolm X
. Colonial Times

3
L
5
6. State Government
7
8
9

. Conservation
10, Policse
11. City Government
l2. Personal Psychology
13. Getting Along on the Job
14. Winston Churchill
15. Unions
16. Drugs
17. The Draft
18. World War II
19. Driver Education
20. Water Pollution
2l. Student Unrest
22. Federal Covermmsnt

10.




23.
2h.
25,
26.
27.
28,
29.
30.
31.
32.
33.
34,
35,
36.
37.

The German Navy

Income Taxes

Geography of the Eastern Henisphere

War and Peace
Economics

Tesn-age Culture
Riots

The American Revolution
Martin Luther King
Our Schools

Soul Music
Handling Money
Amsrican History
Hipple Cutlure

Population Problems

11l.
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of the Viet-Nam war.
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A detailed account of the types and effects of various narcotics.
A must for all teenagers.
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PERIODICALS

Ebony. Johnson Publication Co., Chicago. Published weekly.
One of the finest magazines available depicting the black culture.
Jet. Johnson Publication Co., Chicago. Published weekly.

Comments on the black culture in a brief, sasy style that appesals
to nearly sveryone.

Leatherneck. U.S. Marine Corp., San Diego, California. Published monthly.

Young men contemplating service enjoy reading this periodical.
Life. Time Inc., 540 N, Michigan, Chicago. Published weekly.

The varied pictorial portrayal of current events by Life makes it
highly suitable for students who have reading difficultiss.

National Observer. Dow Jones and Company, Washington, D.C. Published
| weekly.

Objective commentary on national events. It is suitable for
acadsmically oriented students.
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Saturday Review. Saturday Review, Inc., 380 Madison Ave., New York.
Published weekly.

An excellent source of contemporary comments. Suitable for advanced
gtudents,

Sports Illustrated. 540 Michigan Ave. Chicago. Published weskly.

An excellently written publication that appeals to sports fans.

Student Weekly. New York Times, New York, Published weekly.

Consists of current, easily read articles appealing to youth.

Materdals on Minority Cultures. Task Force on Minority Cultures,
Minneapolis Public Schools, 107 S.E. 4th St., Minneapolis, Minnesota.

A tremendous fund of material is available consisting of items such
as current paperbacks, records, slides, films, speakers, magazines, etc.

Vietnam Feport. Time Inc., New York. 1967.

This programmed material develops sclid geographical political and
economic concepts.

AUDIO-VISUAL MATERIALS

Language Master. Bell and Howell

This is an excellent device used for vocabulary development.

SRA Career Information. Science Ressarch Associates, 57 W. Grand Ave.,
Chicago.

Records:

Another Side of Bob Dylan. Columbia Records, New York.

The Way It Is. Xerox Corporation, 600 Madison Ave., New York, N.Y.

Songs of the Suffrageties. Folkway Records, 117 West L6th St. New York,
N.Y.

Dust Bowl Ballads by Woodey Guthrie. Folkway Records, 117 West L46th St.
New York, N.Y.
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BUSINESS EDUCATION

Instruction 1s offered in typing, filing, bookkeeping, record keep-
ing, and in the use of small caloulators, key punch mashines, and office
duplicating squipment. AlL instruction is based on current business
practice. Thers are many positions open to students who complete this
training. Included are jobs as typists, file clerks, receptionists, and
key punch cperators,

COMMUNICATIONS (related)

Students work individually at improving their oral language usage,
writing skills and study habits. A wide varlety of printed materials,
audio-visual equipment and materials, and the use of individual study
carrels facilitate student progress. Work may be dirscted toward trans-
fer oredit, GED test preparation, or job related skills,

CREATIVE ART
Students work independently. Individual instruction is provided

with a wide variety of materials and equipment. The goal is the devel-

opment of confidence in the areas of decision making, self-expression,

and evaluation in art and everyday life. Within this framework, a student

may study in depth or he may explore several areas,

DRAFTING (related)

Students taking this course learn the basic elemente of drafting.
The instructor cooperates closely with the teachers and students in the
machine tool operation and electricity and electronics areas in order to
teach the drafting and blueprint reading related to these specialized
cocupations. There are many positions open to machine draftesmer. The
skills involved are also basic to a variety of related jobs. Qualified
students are referred to area vocational schools, technical schools, or
apprenticeship programs for further training.

DRY CLEANING ;
Students in this area are instructed in all phasse of operation of a |
modern dry cleaning plant. They are encouraged to specialize if they :
express a desire to do so., Instruction in marking, invoiecing, and customer
service is handled by the marketing and merchandising teacher. Students 3
can learn basic tailoring and garment repair in the sewing section of the 1
homemaking area., Persons possessing these skills are in great demand in :
the Minneapolis, St. Paul area.

ELECTRICITY AND ELECTRONICS

This course provides instruction in the fundamental principles of
electricity and electronics., Topics include codes, laws, terms, and
techniques common to this field, Modern testing equipment is used to
diagnose and locate problems in radlio and telsvision receivers in order
to complete necessary adjustments or repairs. With the present rapid
expansion of this field, persons with basic knowledge and skills have
little difficulty finding positions in production, service and repair or
in advanced training programs.
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n this area are instructed in the preparation and ssrving
of soups and sauces, vegetables, meats, dssserts, and breads. They alsc
gain experiencs in selscting, ordering, recelving, and storing foods.
Instruction ie given in propsr methods of setting tables and ssrving
customers for those interested in this phase of the industry. Students
completing this courss are qualified to work in one or more of the follow-
ing positionst salad worker, short order cock, cocks helper, kitchen
worker, bakers helper, and waltress or waiter.

e ' \g )

Students in thie course recelve inetruction and practiecal experience
in the arsas of sewing, garment selection, and home and money management.
Other unite include interior decorating and related crafte. A special
unit in basic tailoring is available for men that ars learning dry clean-
ing. Students may use these skills in their own homes or as a basis for
a variety of related ocoupations.

rovement and foods)

MMAKING (personal

Students taking this course work independently in the following areas:
personality development, health improvement, foods, and marriage and family
living, Toplos covered within these areas include proper dist, exercise,
grooming, wardrobe care and planming, visual poise, homs food preparaticn,
infant care, ete. Young men or women may select one or more parts of this
program sccording to thelr interests or needs.

MACHINE TOOL OPERATION

Training in machine tool operation stresses the development of skills
through practical experiences, Instruction is also provided in related
topics., Machines used include the drill press, engine lathe, bench grinder,
surface grinder, cutoff saw, and vertical and horisontal milling machines.
Students completing this training are qualified for a variety of entry
level positions in machine shops.

MARKETING AND MERCHANDISING (retail sales)

Emphasie in this course is placed on retall sales. Theoretical and
practical instruction is provided in clerical skills, duties of salespersons,
the selling process, and human relations. Review and practice in mathe-
matics and communications is arranged when necessary. Two speclalized
areas included are oashier-checksr and dry cleaning counter girl training.
Many full and part-time positions are available to students posseseing
gekills in the field of retail sales.

MATHEMATICS (related)

Tnetruction is provided on an individual baeis for students who desire
mathematics related to their technical interests. Work in this area may
also be directed toward a high school diploma or the GED certificate. A
stimulating variety of materials and methods are used to present theory
and practical application.
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DERLY

Gdng this course ars instructed in the lmowledge and skills

necessary for working as aides or orderlies in hospitals and nursing homes.
gi% to twelve hours a week are spent caring for patients in hospitals or
| ! This experience is also valuable to students

in home situations.

OFFSET PRINTING

| This course provides training in offset printing and related darkroom
procedures. Tnetructionsl units include composition end layout, process
camera operation, stripping, plate making, gmall press, and finishing
operations. Mimnesota ranks very high nationally in the nunber of workers
employed in the graphic arts industry. Students completing this course
£ind many entry level positione open to thew.

READING (remedial and developm ntal)

The specific nature of each student's reading problem is diagnosed.
A program for remedistion or improvement Ls designed by the instrustor
and student. A variety of equipment and material is used, ranging from
that suitable for very disabled readers to that useful with students read-
ing at the college level. An effort is made to relate classroom experiences
to the technical area in which the student is enrclled. Emphasis is rlaced
upon individual contact, with each student given continuing encouragemant
in his efforts to improve.

SERVICE STATION ATTENDANT and LIGHT AUTCMOTIVE MAINTENANCE

Training in this area is carried on in a WOC operated service station
that is open to the public. Instruction is provided in driveway sales,
Tubrication, engine tuns-up, brake work, and other repair and msintenance
tasks short of major overhaul or body work. Students may receive related
instruction in mathematics, sales, accounting, communications, ete. at

the Center in addition to the related units taught at the station.

SMALL ENGINE MAINTENANCE and REPAIR

Persons enrolled in this course work independently on a variety of
WOC, student, and customer owned two and four cycle gasoline engines.
Instructional units in servicing, adjustment, repair, and overhaul are
included. Students seeking employment in this field or those having to
operate small gasoline engine powered equipment benefit greatly from
this instruction.

SOCIAL CCMMUNICATIONS (related)

Student intersste and needs are given primary attention. The course
offeringe include independent study in psychology, government, labor
unions, human relations, ete. A large number of references and audio-
visual aids are available for student use, Instruction is presented on
an individual baeis as well as in emall discussion groups.
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Techniques, materials, and motivatienal deviges that have been selesctively
utilized by Work Oppertunity Center staff are listed below.

TECHNIQUES
1. Teachar-student talks. Teachers endsavor to determine where & student
is, achievement-wise, and work with him from that point.

2. ©Subject matter content is divided into short instructional units, cone-
half to two or three hours in length.

3. Students are praised for completing a task or short unit. They may
receive awards of merit for completing greups of unite thrse or four
wesks in length.

L. Students are often allowed to make their owr choice as to what materials
they will read or study.

5. Work and a record of progress is freguently kept up to date by the
student. Self-svaluation - kept in individual student folders.

6. Teachers encourage students to move on to successively difficult tasks
when success has besn achieved on easier ones,

7. Open door policy - a student may come in anytime either to work or ask
a question. Students are, however, encouraged to attend classes as
thsy are scheduled,

g. Frequent, well organized field trips. Students decide where to go and
what to look for.

9. Students are asked to maks written comment on what they read - little
correction - emphasis 1s placed on ideas and expression, not on grammar,
spelling, etc. - teacher learns from and about student.

10, Compliments received concerning performance, attitude, etc. are shared
with the student or students involved.

11l. Good attendance is encouraged - emphasis is placed on days attended,
not days missed.

12. Students keep own attendance by signing in and out of class.

13. Students are occasionally given blocks of work and allowed to progress
as fast as possible,
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17.

18,

19.

20,

23,
24,
25,
26,
27,
28,

29,

Studente are urged to call in when they are going to be absent. If a
student dosen't call, the instructor or outreach worksr calls the
student, The emphasis 1s on better attendance, not excuses.

Classroom atmosphere is informal, relaxed, conducive to self-sxpression,
Adverse compstition 1s all but eliminated.

Student participation in planning the next day's work increasss atten-
dance,

Succees ls increased greatly when class size is kept small, This
permits more individual sttention, closer supervision, and programs of
instruction tellored to individual needs and rates of learning.

Teachers notify intake personnel when they feel their class is full.
The class size varies with the amount of individual attention each
student needs. When the teacher can work with more students they are
assigned,

Incoming students are given a brief test to determine reading level.
Instructors are made aware of each student's reading ability. Students
may also be programmed into a remedial or developmental reading situation,

Student and teacher work out the fine points of scheduling -~ agree on
short and long~-term goals.

The programming of students and jobs through the shop is done in the
manner followed in industry.

Length of clase periods and courses are flexible - depends on student
proficiency and attitude.

Fach individual is accepted as worthy regardless of personal appearance,
manner of dress, or personality characteristics that may seem negative,

The use of advanced students to assist in the instruction of newer
students has positive effects on both.

Instructors endsavor to establish a "helping" relationship..."I am going
to help you get ready for thls job.," This approach emphasizes
"partnership” in learning.

Every effort is mads to get the students "doing" as soon as possible.

Two or more training areas may cooperate in teaching several phases
of a course, e.g. Dry Cleaning - Marketing and Merchandising -
Homemaking (sewing).

Lecturing, preaching, bossing, or threatening by the instructor is
avolided.,

Students are allowed to clean and press their own clothes or those of
their family., They become much more critical of their work in these
cases,

i
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30,

32.
33.

3h4.

35,

36.

37.
38,

39.

40,

L2,
4L3.

4h.

L5,

L7,

Homework is not assigned unleses a student expresses a desire for it.

Most tesohnical areas require very little reading or written work.,
Emphasis is placed on performance.

New students enter the program every week.

An intensive two-day orientation program is designed to made students
feel comfortable in a new setting.

Students in the food preparation area plan a menu for the week and
then prepare all of the food. Cafeteria-classroom is open to the public.

When a student exhibits greater than average interest in an area or
department he is encouraged to specialize.

Regular office desks and equipment are used in Business Education.
Room is arranged like an office.

Students are encouraged to accept thelir peers.

Students are asked to underline words or phrases in paperbacks or maga-—
#ines. The instructor and student then go over these together.

The Marketing and Merchandising area is organized like a retail store
using regular store equipment.

Students are never told that they are not capable of certain things.
They are expected to perform., When necessary, realistic alternatives
are presented.

Dry Clsaning - the use of student planned weekly "Specials",4e.g. two
gkirts for the price of one. This enables students to polish their
skills on selected kinds of garments.,

Instructors avoid negative or emotional reactions.

Kindness is shown toward students. They are cared about. Emphasis
is on the positive.

Instruction is personalized. Students' pictures or portraits (pencil
sketches) are posted. Student dress is admired and commented favorably
upon if it is in good taste.

Students are encouraged to get more education and training.

Tape recorders are used to improve oral language usage.

Students are shown a process, then allowed to try it themselves. If

. necessary, they are shown again. They are much more receptive the

gecond time,




liin is used for student demonstration work in nurses aide class-

h9. Nurses Aide students receive practical experience in a hospital or !
nursing home under the supervision of the instructor, They are encour- 1
aged to develop their own techniques in handling patient problems,
50. Overhead projectors are used for small group presentations. 1
51. In creative art demonstrations and/or experiments are carried out by

a student or the instructor. This has the effect of motivating other i
students to try their hand at another art-form, 1

52, Tests, when used, show a student what he has learned, They are not (
used to determine grades. Grades are not given. 1

53. Marketing and Merchandising students learn about qualities of cashiers
| by going to stores and rating the cashier that waits on them. i

S5he An attempt is made to have each student learn something new each day.

55. Individual work station tool panels aid shop efficiency and have i
reduced loss of tools, ]

56, Student comments or criticisms are accepted with the idea of improving l
content, techniques, stc. 4

57. Emphasis is placed upon learning concepts through experiences rather E
than reading about them. i

58. High quality work is encouraged and expected rather than just enough e
to "gst by, i

59. Entry and subsequent tests in Business Education are used to show the 3
student what gains he has made, . 1

MATERTIALS

| 1. Short, instructor-produced, materials have been developed on a variety \ ;
3 of topics. 3

2. Pamphlets and paperbacks are used extensively in several areas. ’i

3. Selected materials in related subjects are directed toward the
student's vocational interest area. 1

L. Several newspapers and a large selection of current magamines are used
in Reading, Communications, Homemaking, and Social Commmications.

5. An individual study sequence in psychology is used in Social Communi- ~'
cations that helps promote self-understanding. |

6. A series of questions, the answers to which can be found in curren
magasines, pamphlets, almanaces, atlases or filmstrips.

Bed
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8.
9.

10.

13.

14.

15.

16.
17.

18.

19.

20.

21,

22,

2h.

students select and study materials with large print mors often than
those with small print.

Government Printing Office publications are used in nearly all areas.

Language lessons are used that employ local examples and student : ;
written sentences. ]

Trade and industrial publications are used in the technical and re-
lated areas.

No single textbooks are used. Reference materials are available that
vary in diffioulty and emphasis to accommodate student's ability and
interest.

A series of retail sales language lessons were developed using
Marketing and Merchandising materials.

Series of polarcid pictures are mounted and used to show the steps
in various processes.

Programmed materials are used in several areas. They are supported
by individual discussions and problem solving sessions.

A card game designed by the students and instructor is used to help
students learn capitalization skills.

Programmed texts are used in a few areas to polish basic skills.

Sound filmstrips used in several areas with projectors that are de-
gigned for viewing by one to three persons. These are student operated.

Students in two areas are learning new words through the use of a
modified tape rscording machine utilizing cards with a strip of magnetic
tape attached.

Films, filmstrips, and sets of slides produced by industry are avail-
able for loan or purchase - several areas use them,

Teacher produced manuals are used for training checker-cashiers and ﬁ
dry cleaning counter girls. |

A few games are used in mathematics. The structure and strategy of
games provide entry into & wide range of mathematical concepts. 4

Pre-recorded vocabulary tapes are used by students who need work on | 'g,
pronunciation.

Industry-produced charts and posters are used by several instructors.

Samples or portions of garments are made up showing steps anda/or
techniques of clothing construction. These are displayed on a series
of flip charts. ‘
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25,
26.

27,

1.

2.

3.

5.

6.

7.

Selected printing jobs are accepted from within the school district
if they can be fitted into the training scheduls.

Students browse and select books on art. They are encouraged to taks
these home for reading. If the book is a paperback they may keep it.

Glaze charts for the four kinds of clay used in art have been presented
in four different ways -~ mosaic, windchime, freeform mosaic, and re-
lief. These charts, while primarily informative, have also had a
motivating effect on students.

MOTIVATIONAL DEVICES

Art Shows - Several Art Shows have been set up at W.0.C. and at other
places around the ¢ity. Work that is on display is also for sale.
Most students find greater reward in the fact that people actually
liked their work well enough to buy it -~ money received seems to be
gecondary.

Coupong - Students receive a coupon worth ten cents for each class
they attend, Coupons may be redeemed for lunches, dry cleaning, or
automotive service. This system is very popular with the students.
It generates several positive effects within our program in addition
to providing immediate reinforcement of attendancs.

Student Projects - Student owned engines, radios, etc, and private
non-school equipment ars worked on with much more enthusiasm than
school treaining equipment.

Polaroid Camera -~ Pictures are taken of the student at the beginning
of a sewing project, as it progresses, and at its completion, These
pictures aleng with samples of the material and different details are
mounted on an accordion-pleated story board. Students stop frequently
to look at their progress and the progress of others. They alsc get
great plsasure out of bringing in their friends to show them what they
have accomplished.

Short Term Assignments - Short term assignments have been found to be
one of the better motivational devices., A student is more likely to
start and work on an assignment if he can see the end.

Checklist - A checklist of a931gnments, worksheets, projects, meetlngs,
and activities is maintained in several areas. As sach student in the
class completes an activity, a checkmark is put in the proper square.

Successful Student Display -~ A large bulletin board upon which is dis-~

played a close~up snapshot of each student who has gained clerical
employment after having attended the Work Opportunity Center and has
taken business training. A caption under the picture simply lists the
student's name, place of employment, and type of work being performed.
Beme are depicted by two photos in a '"before" and "after" arrangement.
Prospective and beginning business students seem highly motivated by
this display as they see the success being enjoyed by those pictured.
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8.

9

10.

11,

12,

13.

14,

Time Clock - Most small engines students become hourly employees. A
time clock was introduced as a training device. Use of this clock has
motivated students toward better attendance. It has also simplified
record keeping and provides a quick, line of sight refersnce showing
who is in the shop. A time clock is also used in the marketing and
merchandising classroom as it would be used in a place of business.
Each student "punchss" in or out for class as they would on a job. A
student is assigned a rate per hour and calculates his earnings. Prob-
lems in determining deductions are also used. As a student progresses,
his salary rate goes up.

Awards of Merit - An award of merit certificate is used in many areas
of the Work Opportunity Center. The awards are earned by students for
attending various series of classes and for completing certain tasks
and assignments. For many students this may be the first such recog-
nition they have received.

Insignia - Food Preparation is divided into five levels of accomplishment.
Sleeve stripes are awarded to students for performance and attendance in
various levels, and also inform the public of the student's position in
the kitchen. Students attend and perform to be promoted from one level
to another. Promotion is based on agreement of the instructor and the
student department head and voted on by the entire kitchen staff.

Path to Charm - On "The Path To Charm" certificate, students plot their
course with various colored stars as they complete units in personal
improvement. Pictures taken with the Polaroid camera are inserted be-~
hind a felt paper frame on the certificate. These add recognition and
a personal touch which the students need so desperately. Replacement
pictures are taken and framed as the girls progress.

Bocks Expendable - This is a program which makes a varisty of paper-
back books freely available to students. Several hundred volumss are
on display, in bookstore-type wire racks, in the Reading Center. Stu-
dents have complete freedom of choice in selection and are not required
to seek permission before withdrawing a book. They are, however, en-
couraged to return the book when they have finished with it and to
"swap" it for another, New titles are added each month to keep the
collection up-to~date and to stimulate interest.

Written Contract System - Students enter into a written contract with
counselors, teacher and others concerned. It "binds" both the student
and the staff. He agrees to attend for a specific number of class hours,
a specific number of days per week with the contract written for a rela-
tively short period of time, depending on the resources of the student.

Point System - Because high school credit is important to many of our
students, & point system is in effect in most areas of W.0.C. This’
system helps provide continuing reinforcement and facilitates record
keeping and evaluation. One point is the equivalent of approximately
one hour of work. Eighty points equals one credit. Fractional credit
may alsc be recommended. This system complements the W.0.C. program.
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15.

16,

17.

18.

19.

20.

21,

Chart of Learning Units - A chart is on display in the business room
depicting the varlous courses being offered. These courses ars sub-
divided into fractional parts or learnming units. The unique feature
of the chart is in the visual subdividing, It is greatly simplified
so that the student is not threatened by a feeling of insurmountabls
course work, Credit or check off is made early and quickly after the
completion of the most rudimentary tasks. This is recorded on the
business student's record card. As the student progresses through the
learning units, oredit and check off is given at specific junctures.,

Field Trips - Art students have taken field trips to art museums,
galleries, studios, exhibits, and theatres, Hikes and/or sketching
trips have been taken to a dancing studio, the river, the downtown
area, and the zoo. These trips are popular with the students and
are always well attended.

Consultations ~ Individual and group consultations with students help
eliminate grievances, improve attitudes, improve attendance, and make
the students feel important. They alsc help instructors determine
student needs, desires, etc. and make possible better referrals to
other departments.

Re-Organization of Service Ciation - Peg board storage for tools -
shelving for oil, etc, - rearranging of impulse salss items, painting
back room and office, complete change of salesroom and office area.
Helped establish a proprietory attitude in students - it's "our"

or "my" station now.

Uniforms - An adequate supply of uniforms is maintained at all times
at the Service Station and in the Cafeteria. This not only provides
clean uniforms at all times, but has also been a definite, motivating
factor in these areas.

Machine Parts - Students in the machine shop, on occasion, make parts
for and rebuild machines that are no longer operables or are inaccurate
to the point that they are of little value. This has been an excellent
motivational device. A student can actually see the part that he
produced functioning as a part of the machins.

Unstructured Time - Students are invited into the sewing room to work
on an interior decorating oriented craft. A variety of simple pro-
jects have been completed. Fach student keeps his project. A number
of students who previously had little or no contact with each other
have worked together in an atmosphere of friendliness and cooperation.
These sessions are unscheduled, but generally take place once every
four to six weeks,




APPENDIX C

CASE STUDIES

Case Study #1

General Information

Previous records of this 18 yuar old dropout indicate some svidencs
of an sarly emotionel disturbance. The boy came from a crowded and poorly
managed housshold. He was the oldest child among seven in a family that
has made frequent moves., In his slementary school years he was often
described as attention-seeking and disturbing others as a result. His
aptitudes and achievement were low average. His school attendance record
was punctuated by numerous absences. These patterns continued into junior
and senior high school., His junior high achievement was average but he
was rated average to above average on personality scales by his teachers.
In senior high his achievement suffersd greatly, apparently due to illness.
He was in attendance only about fifty percent of the time and numerous
failing grades resulted. In the tenth grade he sarned only five credits
out of a possible eleven and was placed on academic probation. The same
pattern emerged during the following school year in spite of a change in
schools. As a result, he terminated his studies after a brief stay in the
eleventh grade. He had earned only one social studies credit in this ysar
and a half period. The student entered ths W.0.C. two menths after trying,
and again falling,a third high school. The classroom pace and the com-
petition were too much for a boy plagued by marginal persconal health and
a tendency to speak out at the wrong time,

Methods
At the Center the student was removed from the usual social and

academic pressures imposed by a high school curriculum and placed in an
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individualized program of technical training and related studiss. Ws
relied heavily on individual verbal instructions using a language most
meaningful to ths student.

In this instance the student was introduced to the Follett seriss on
basic American and World History. The student evidenced littls interest
in problems befors 1900 sc the last unite, covering mainly the peried of
World War I and after, wers used. The student was glven individual at-
tentlon to check on his progress and was glven a great dsal of encourage-
ment and praise for work succesefully completed. At first it did not
appear that he wee responding, but by changing the pace of the assigmments
requested of him he began to adjust. Hs was also given duplicated materials
from basic cltiwsnship pamphlets. No text bocks were used in this prelim-
inary stags.

He used & folder to stors assignments and completsd work. It also
served as a "log" of events for present and future plamming.

The study room ls comfortably and attractively arrangsd. A varlsty
of stimulating etudy materiale ars atiractively displayed. The student
responded well to this environment.

Results

A great deal of improvement hae occurred in spite of absernces due
to health conditions. Responses werse nsgative at first but became mors
positive, Ths eelf-lmage has improved greatly.

It wae after a perlod of about elght class hours that this boy began
to respond to the individual lessons. He began to complsete all work re-
quested by the instructor and the pamphlet directions. He also becams
interestsd in basic problems in history and his curiceity demanded that
he know what had led ﬁ@‘W@rld’waps I and II. In this way he was drawn
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to history from the top down. Within some eight weeks he has completed
the sntire Follett basic ssriss on World History and sbout one-half of

the American serles., Standardized tests have shown hle work to be out-
standing. He also has begun to resad paperbacks on his own and has utilized
the daily newepaper to gocd advantage.

He is continuing to work in the areas of consumer sducation and baslc
family sconcmics.

He also has sstablished a goal of entering Junior College. To date
he has earned a total of 7 credits at the Centsr in relatsd studies.
Prognosis:

This boy has made and is making substantial verifiable progress in
the areas of his studies and more importantly in ths formstion of realistic
goals. Junlor college and perhaps further work is not unrsalistlc. He
will apparently continue to improve his study habits and understanding of

materials.

General Information

The youth who ls the focus of this study had besn expelled from a
suburban high school for his rebellicue bshavior. His father had reported
that the boy had previously made good grades but had rather suddenly be-
come belligerent and rebellious. Attempts at attitudinal change through
mental hsalth therapy were terminsted becmuse the cllent merely used the

therapy to adamantly support his own position. The boy was 16 years old,
had completed tenth grade and had held a few parbt-tims jobs., He came to

WOC apperently sesking to mske some attempt at completing high school

graduation regulremsit
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His previcus achisvement record was very poor in view of his excellent
showing on ITED scorse. On thess measures he ranked mostly in the 80th
and 90th percentiles. This was a case of another promising student with
extremely poor motivation in the academlc and social setting of the con-
ventional high school.

Method

This student evidenced an intense dislike of textbocks and reports,
the conventlonal approach to history. To begin with, the student was
sncouraged to select only reading materlsl of interest to him. He sslected
geveral "Peanute" books and read these with obvious pleasure. He was then
agked to write short essays describing the characters as they related to
aoctual practical situations. When he had "broken-in" to the routine of
the school sltuation he was asked to evaluate materials on a soclal studies
tople, in one case on the effecte of slavery as glven by former slaves.

He was also introduced to new materials utilizing the discovery method in
history. Thie materisl was not in the standard textbook format but rathsr

was the pamphlet text on Discovering Amer a

Result

As & result of tailoring thes beglnning program to the desires of the
student we wers able tc interest him 1ln scholastically acceptabls materials
The student now hae a great deal of interest in contemporary problems and
it is sometimes difficult to terminats his desire to discuss events which

strike his intersst. Hie range of interests has increased partly becauss

of his scholastic maturation and partly because he now sses that scolsl
studies needn't bs dull. Thers is an easy dlalogus sxisting now between
pupil and teacher.

Cmby




|

Prognosis:

Thie student became motivated in our sheltered setting under a highly
individualized learning program. But the studsnt should be ables to compste
successfully in most high echool situations provided he can withstand the
pressures of competition and group work. Also, 1f this ie his goal, he
should be able to continue beyond high school, psrhape at a vocational
school or junlor college. To date, over a periocd of approximately thres

monthe, he has sarned two credits at the Center.

Case Study #3

General Information

The subject of this study wes tall, gangly, and had bushy, black halr.
He was sighteen years old. His complsxion was sallow, punctuated by purple
blotches of acne. His menner was defiant, surly, and aggressive. Sincers
help that was gilven him ssemsd to be construed as a personal attack. He
was susplcious of educatiomal institutions and dieliked teachers. Hls
previous school attendance record was poor and he was frequently tardy
on days that he did attend. Although he never was in seriocus trouble
outside, he wae in continual conflict with the school. Truant, disrespsct-
Pul, overly-sensitive, dlsinterested, defiant, low-achievar, were terms
used to characterize his in-school behavior. When reprimanded, he would
actively defend his actione with a loglc that was difficult to refuts.
He attended and left two other high schools before enrolling at the Center.

A standardizsd test showsd a reading ability slightly sbove thé twelfth
grads level.

After & period of about thres weeks at the Center a clsarer plcture
of his personality began to amergé@ Famlly background was one of disruption
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that seems to be characterlstic of many of our students. School was a
place to vent hils frustrations. When he entered WOC he stlill needed
geveral credits to graduate.

The instructor decided that he would do all he could to prove to this
boy that the school was not ageinst him and that he was reacting in anger
because of other circumstances. Initially, he was put on a fres reading
program that challenged him thoroughly. Hs read some fiftesn or twenty
books such as The Rise and Fall of the Third Relch, and with a fresdom hs

had never sxpsrienced befors.

College catalogues wers given to him and he was directly encouragsd &
to go on to the University. He was pralsed for his fine work. Continually, i
forcefully, and persistently his efforts wers shown to have value.
Results
After thres months he still rejscted praiss and continued to vent
his feelings on the instructor and schools in general. 'Why do I have to
read this stupid gtuff? Why do I have to takse this to graduats? TYou'rs
wrong, you're upsset, not me!" and similar statements continued to spout
forth. Finally, in desperation, he was granted the last credit he nssded
for graduation. When he left, ths instructor wished him luck. He scowled,
and as he stalked away replisd, "It's about time I got that oreditl"
Two daye after graduation he stopped in, and with & red face said,
"Thanks!" and darted from the room.

Prognosis:

His finsl response seemed to indicate the beginnings of perscnal
insight into his extreme aggression toward school. At the present tlme
this student is attending a junior collegs. He sxpects to transfer to &
university at the completion of his two ysar program.
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Case Study #4

Gensral Information

The seventesn year old girl who ls the center of this study was
referred to the Center by County Court Services personnel. She was &
girl who had grown up in the city school system, in a normal home with
three other brothers and sisters. Both parents were employed cuteids

the homs during these ysars. In slementary school she had a slow start

R i e R e e "

at reading but mede some progress. She wae described as guist, neat, 1

attractive, and well mannered. She had a eshort attention span and school 3

work was very difficult for her. By the sixth grade she was at least a
grade level bshind in all basic skills.

In junior high shs alec had a difficult time maintaining passing
grades and a pattern of many absences began to develop. Her achisvement
level in basic skills ae measured by standardlized testes wae low and she
ranked among the lowest quartile on differential aptitude measures.
Reading compresheneion was sxtremsly poor.

With this background she began a vocational course in talloring

and was achleving satisfactory gradees although she lacked initiatlvs,

cooperation, and reliability. She dropped out of the vocational school.
Later, she sntered her neighborhood high school. Attendance and

achievement there wers very substandard. She dropped out befors completing

the first semester with all falling grades.

It was less than a year later that she gave up a newborn child for
adoption. Soon after, she entersed WOC. She became interssted in office
gkills end in earning high school oredit. 8She ssemed quite cheerful

and wae apparently adjusting well to ciroumstances. %
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Method

In thls case the student was given a programmed booklet on carser
guidance. The student had shown a dislike for any scrt of "formal' History
or socilal studies materials. Howsver, she did evidencs some intersst in
obtalning a job. The material given to the student was geared to her
level of reading and comprshension, which was low but within normal limits
of most of our students. Later the student wes introduced to paperback
novels, particularly of historical and social interest. She read ssveral.
She was asked to write and express herself on articles appsaring in news
pericdicals and at the same time to express herself on her cholcs of
vocation and general interests. Ths quality of her responses needed im-
provement and we worked on an individual baeis with her. Some progress
was sesn,

Results

For the first five hours the student expressed no desire to cooperate
other than on a minimal basis. But after the first wesk this student began
to express an interest in lsarming more about secretarlal jobs and she was
encouraged to look into the poseibilitles for her in this line. She now
is working in standard history and social studlies materials in addition to
occupational materials. Standardized tests indlcats that she has the
abllity to comprehend and manipulate high school soclal-studles material,
She has sarmned three credits in thls area with concentrated guldance and
& total of eight in the Center so far.

Prognosls:

This girl has now obtalned part-tims secretarial esmployment and has
evidenced ths deelrs to obtain & high school diploms, which is a realistic
goal. Further, shs should be ables to obtsin a ressonably responsibls
office position which will be satisfactory to her.
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